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t SLIDE 



L Start and focus 

2. CVF] presents 

3 An orientation to . . ' » 

4 The Career Planning Support System 

5 A f^oup of students 

Students thinking about occupations 



7 A man leaving an employment age^icy 
< 



8. A group of people meeting 



9 • A perplexed group looking over 
materials 



IG. Graduate with a diploma and/ 
question marks 



AUDIO 



OPENING MUSIC. (START TAPE. IF YOU 
ARE USING THE MANUAL ADVANCE, AD- 
VANCE IT THREE TIMES Dl^RING THE 
MUSIC.) ^ 



STUDENTS WONT BE STUDENTS FOR- 
EVER. SOONER OR LATER THE^ WILL 
HAVE TO MAKE THEIR OWN WAY IN THE 
WORLD OUTSIDE THE HIGH ^lOOL., 

FOR NEARLY ALL OF THEM, MAKING 
THEIR OWN WAY IN THE WORLD INVOLVfc:S 
RREPARING FOR SELECTING A SATISF.YING 
CAREER. BUT JVlAKING.CARiEER DECISIONS ' 
FOR THE FIRST YEARS ApTER HIGH 
SCHOOL IS NOT ENOUGH./ 

OUR COMPLEX SOCIETY DEMANDS THAT 
PEOPLE BE PREPARED FOR CHANGES IN 
THEIR CAREERS THROUGHOUT THEIR 
WORKING LIVES./ ' , 

HELPING STUDPINT^ PREPARETO M^KE*. 
THEIR- FIRST CAREER DECISIONS, AS 
WELL AS HELPING THEM THINK ABOUT 
THEIR LONG-RANGE CAREER GOALS, IS 
• A MAJOR RESPONSIBILITY OF OUR 
NATION'S SCHOOLS./ 

UNFORTUNfrELY, MOST HIGH SCHOOLS 
ARE AT A LOSS IN DEVELOPING GCX)D 
CAREER GUIDANCE PROGRAMS.' 

AND RECENT NATIONAL SURVEYS HAVE 
SHOWN THAT YOUNG PEOPLE IlAVE GREAT 
DIFf ICULT.Y LAUNCHING SATISFYING 
CAREERS./ • ' 



ERIC 



\ 

•AV-1: An Orientation to CPSS 



page 2 of 8 



1 1 . Man at desk w jth p£l per work' 



12, Copy What to offer? 



13. Copy Flow to organize? 



14 'SpUt Students/copy Is it reaching 
all st;udents? 



15 Cornucopil of resources 



16, Copy How tnuch to offer? 



\5 the pla 



17 Split. Copy Is the plan workiAg?/A 
happy graduate, a sad graduate 



18 Spilt. P'our different schools 



19, The CVE logo 



20, Map of .U.S. with CPSS sites colored in 



It's NO WONDER THAT, EVEN WITH THE 
BEST OF INTENTIONS, SCHOOLS HAVE HAD 
DIFFICULTY DESIGNING ANf) IMPLEMENT- 
' ING CAREER GUIDANCE PROGRAMS THAT , 
WORK. THEY'VE HAD TO WRESTLE WITH 
- THORNY QUESTIONS Lip / 

HOW CAN A SCHOOL BESll DECIDEWHAT ^ 
CAREER PLANNING SERVICES SHOULD 
BE PROVIDED fOR STUDENTS?/ . • 

* ^ ♦ * 

HOW. Can a SCHOOL.BEST ORGANIZE T^) 
OFFER THESE SERVICES?/ 

HOW CAN A SCHOOL BE CERTAIN THAT 
• ALL ITS STUDENTS ARE BEING SERVED''/ 

HOW CAN A SCHOOL BE CERTAIN THAT IT 
• IS TAKING ADVANTAGE OF ALL ITS RE- 
SOURCES FOR PROVIDING CAREER PLAN- 
NING SERVICES?/ 

DOES A SCHOOL'S RESPONSIBILITYjEND 
WHEN IT PASSES OUT DIPLOMAS? OR 
SHOULD ITJIELP STUDENTS MAKE THE 
TRANSITION TO JOBS Of{ FURTHER EDU- 
. CATION?/ 

HOW CAN A SCHOOL KNOW THAT ITS 
CAREER GUIDANCE feOGRAM IS WORK- 
ING?/ 

SCHOOLS NEED HELP IN ANSWERING 
THESE QUESTIONS. AND THE "RIGHT" 
^^NANSWERS DEPEND VERY MUCH ON THE 
' PARTICULAR SITUATION OF EACH 
^CHOOL AND COMMUNITY./ 

- IN RESPONSE TO THIS NEED, THE Ce'NTER 
FOR VOCATIONAL EDUCAflON AT THE 
OHIO STATE UNIVERSITY HAS DEVELOPED 
THE CAREER PLANNING SUPPORT SYSTEM 
CPSS, FOR SHORT/ 

THE SYSTEM HAS BEEN TESTED IN NEARL^ 
50 SCHOOLS IN 14 STATES TO MAKE SURE/ 
THAT IT DOES WHAT IT WAS DESIGNED fO| 
DO./ - ' / 

I 
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21. Split: Four different schools 



22. Student walking up steps of a school 



23' Copy'. , Systems approach/with systems 
diagram and resources j \ ' y 



*24, Colored cube 



25, Students rearranging parts of a cube 

• ^ c - ( 



26/ A graphic numeral 2 



27, Copy: Procedural sysbem 



28. Hands taking CPSS materials out' of ^ 
a box 



CPSS IS DESIGNED TO HELP SCHOOLS AN- 
SWER QUESTIONS, LUCE THOSE MENtlONH) 
EARIIER,-IN A WAY TOAT MAKES SENSE IN 
THEI^ARTICULAR SITUATIONS. CPSS 
DOES NOT TELL A SCHOOL WHAT KIND OF 
CAREER GUIDANCE PROGRAM IT SHOULD 
HAVE./ . ' 

INSTEAD, IT SHOWS A SCHOQL HOW TO 
DESIGN its OWN KIND OF PROGRAM- 
ONE IWNI MEETS THE'NEEDS OF ITS OWN 
STUDENTS AND THAT REFLECTS TH&OPIN- 
lONS OF ITS OWN GRADUATES, FACULTY- 
STAFF AND PARENTS./ 

IT DOES SO IN A SYSTEMATIC WAY THAT 
HELPS A SCHOOL MEET MOST IMPORTANT 
NEEDS FIRST-ALL WITHlN THE BOUNDS 
OF AVAILABLE RESOURCES IN THE SCHOOL 
AND THE COMMUNITY./ 

IN ADDITION, CPSS PROVIDES PROCBDURES' 

FOR MULTI-LEVEL EVALUATION THAT 

HELPS A SCHOOL DETERMINE WHETHER 

ITS PROGRAM IS WORKING./ 
t 

IT ALSO PROVIDES A "RECYCLING" MECH- 
ANISM TO HELP INSURE THAT THE SCHOOL 
WILL KEEP PACE WITH CHANGES IN ITS 
STUDENT BODY, THE COMMUNITY^ AND 
SOCIETY ITSELF./ 



CPSS HAS TWO MAJOR PARTS. "feACH PART 
IS DIRECTED AT^OMETHING^IMPORTANT, 
BUT LACKING, IN NEARLY ALL OTHER . 
GUIDANCE SYSTEMS./ 

the; FIRST IS A PROCEDURAL SYSTEM 
THAT SHOWS A SCHOOL STEP-B Y-STEP HOW 
TO DESIGN A NEW CAREER GUIDANCE PRO- 
GRAM, HOW TO IMPLEMENT IT, AND PLOW 
TO EVALUATE- IT./ ' - X 

PROCteDURAL GWDES, AUDIOVISUAL PRE- 
SENTATIONS, QUESTIONNAIRES, MANUALS", 
AND STAFF TRAINING MATERIALS PROVIDE 
ALLTHEJNFORMATION a SCHOOL NEEDS 
TO DESIGN, IMPLEMENT, AND EVALUATE , 
AN UPCRAPED GUIDANCE PROGRAM./ 
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29. Parent handbook, Counselor's hand- 
book, and instructional unit 



,30. Silhouettes of students with equdl 
signs superimposed oVer them. 



31. Student walking between her parents 



32 Instrucfbr helping students learn a 
fTve-step problem-solving prdc^ss. 



^3 Copy Procedural^ System 
+ Parent Handbook 
+ Counselor's Handbook' 

CPSS 

34 A book marked CPSS with one page 
.half-turned 



35. Copy I DecFsion and organization 



V 



36. Committee at table with chalkboard 
behind^herrr 



3^ - Group meeting §t a table 



* THE SECOND PART OF CPSS IS A GROUP 

' OF THREE CONTENT-RELATED, INSTEAD 
. pf'PROCEDURAL. GUIDANCE MATERIALS./ 

ONE IS A HANDBOOK ABOUT HOW PARENTS 
CAN HELP THEIR DAUGHTERS OVERCOME 
SEX STEREOTYPING IN CHOOSING Am . 
PREPARING^OR CAREERS.,/ 

ANOTHER IS A HANDBOOK DESIGNED FOR 
COUNSELORS. IT SHOULD HELP THEM IN- 
CORPORATE INTO GUIDANCF: ACTIVITIES 
THE EFFORTS OF STUDENTS' FRlEI^fDS 
AND RELATIVES WHO ARE INFLU&^IAL 
IN THE CAREER-DECISION xMAKINT. OF 
INDIVIDUAL STUDENTS. ' 

THE THIRD IS AN INSTRUCTIONAL UNIT 
4 DESlGNEDiTO HELP STUDENTS PREPARE 

TO SOLVE PROBLEMS THE?^ARE LIKELY 
. TO ENCOUNTER ON THEIR FIRST JOB./ • 

TOGETHE^t, THE PROCEDURAL Sf%TEM 
AND THESE CONTEnT-RELATED GUID- > • 
ANCE MATERIALS MAKE UP CPS| / 

. "* l' 

. TO HELP YOU BETTER UNDERSTAND 
CPSS, LET^ WALK THE SYSTEM THROUGH 
A TYPICAL HIGH SCHOOL / 

• THE FIRST STEP I^AY BE CALLED OK- ^ 
CISION AND ORGANIZATION. DURING ' • 
•WHIGifi A SCHOOL DECIDES TO. USE CPSS 
AND ORGANIZES T£» DESIGN ITS NEW 4 
GUIDANCE PROfiRAM ' 

ONE FACULTY-STAFF MEMBER (PROB- • 
ABLY A^iUIDANCE COUNSELOR) AGREES 
TO MANAGE THE TOOJECT AND1S DE- 

• SIGNATED THE CPSS COORDIKATOH/ 

SEVERAL COMMHTEES ARE FORMED, 
AMONG THEM A STEERING COMMITTEE 
AND AN ADVISORY COMMITTEE, THE 
STEERING COMMHTEE IS COMPOSED OF 
FACULTY-STAFF MEMBERS AND STUDENTS 
ANDOVERSEESTHE ENTIRE CPSS PROJECT / 
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38. Heads of adults 



39. Group meeting 



40" Copy, Needs and Resource Assessme; 



4r. Student filling out a questionnaire ^ 



/ 



42 Committee taking stock of.resources' 



■43. Split. Students/students looking at 
com m un it y' reso u r ces 



44, Copy 3. Goals and objectives 



45 Copy. Goaf. Tenth grade students 

will be able to fiH out job application ♦ 
forms 



46. The St'ud«^nt Questionnaire with 
numbers of priority 



THE ADVISORY COMMITTBE IS COM- 
POSED OF INTERESTED MEMBERS OF . 
THE COMMUNITY./ 

IN AEtf)ITION, SEVERAL OTHER TEM- 
PORARY WORKING COMMITTEES ARE 
'FORMED TO FOLLOW THE PROCEDURAL 
STEPS FOR PUTTING THE CPSS PLAN IN- ' 
TO ACTION./ 

t6e SECOND STEP OF CPSS IS NEEDS AND ' 
RBSOURCE ASSESSMENT./ 

DURING THIS STEP,.STUDENTS,^ FACULTY- 
y STAFF, PARENTS Af^D RECENT GRADUATES 
ARE ASKED TO COm'LETE QUESTIONNAIRES 
AIMED AT IDENTIFYING WHAT CAREER DE- 
VELOPMENT SKILLS THE STUDENTS DO NOT' 
YET.HAVE AND WHAT THE AiGH SCHOOL 
SHOULD BE EMPHASIZINQ IN ITS CAREER 
. GUIDANCE PROGRAM / 

ALSoVuRINGTHlS ST?:P, A WORKING COM- 
MITTEE OF STUQEl^tS'AND FACULTY- • 
STAF'F M«^1BERS TAKES STOCK OF. WHAT 
RESOURCES ARE AVAILABLE TO HELP 
>» STUDENTS DEVELOP GAREER DEVELOP,- 
MENT SKILLS./ • , 

RESOURCES ARE tONSIDERED TO BE 
PEOPLE, TIME, MATERIALS', MONEY, AND 
• EQUIPMENT IN THE COMMUNITY . ASAVELL 
AS IN THE SCHOOL./ 

THJS INFORMATION ABOUT STUDENT . 
NEEDS AND-THE RESOURCES AVAILABLE 
TO MEET THEM IS USED IN THE THIRD - 
STEP OF CRSS / t - 

rXDALS FOR THE NEW PROGRAM ARK 
WRITTEN TO MEET EACH STUDENT NEED 
THAT SHOWED UP IN THE NEEDS ASSESS- 
MENT./ 

THENVhRY are RANKED ACCORDING 
TO THEIR IMPORTANCE SO THAT THE 
SCH®OL CAI^ATTACK FIRST ITS MOST 
PRESSING GUIDANCE PROBLEMS FOR 

WHictf^ HAS rf;sources./ 



1" 



V 



AV-1 • An Orientatioq to CPSS 



pa^ 6 of 8 



Y 



47. A4ine marked behavioral objectives 
stretching froi/ start to finish 



48. Copy Career development units 



49. Puzzle only partly completed 



50. Circle labeled Career Development 
Unit 



51. Handbook of methods 



52 Hand listmg another CDU 



53. Copy 1 CDU Evaluation ^ 

2. Annual Review 
3 Reassessment 

54. Student filling out critique 



55. Calendar pages 



\ 



• SPFXUFICSTUDKNt OBJECTIVES ARE WRIT- 
, mN FOR EACH (10 AL. THESE OBJECTIVES 
SPf:LI. OUT WHAT STUDENTS SH(/lLD BE 
ABLE. rO DO AFTER SUCCESSFUEI^Y COM- 
PLETINO EACH GtlTDANCE ACTIVITY./ 

DURIxN'G THE NEXT STfiP, STEP FOUR", 
CDU.s ARE DEVELOPED. CDU STANDS FOR 
CAREER DEVELbPMEWT UNIT./ • 

EACH CDU IS A DETAILED STRATEGY THAT 
DESCRIBES HOW THE SCHOOL WILL HELP 
STUDE.NTS MEP:TTHE OBJECTIVES FOR 
GOALS THAT WERE WRITTEN IN STEP 3./ 

AMo'ng OTHER THINGS, EACH CDU STATES 
VVHAT RESOURCES THfi SCHOOL AND COM- ' 
.MUNI TY ARE GOING TO USE TO HELP STU- 
DENTS THE CPSS CONTENT-RELATED 
MATERIALS, MENTIONED EARLIER, MAY ' 
WELL BE INCLUDED AS PART OF A GiPU./ 

, CPSS ALSO SUGGESTS A SCHOOL USE A 
GENERAL REFERENCE, CALLED A HAND- 
BOOK OF G UIDA NCR METHODS, THAT ' 
SHOL'LD HELP IT CHOOSE WAY^TO HELP 
ITS STUDENTS DKVELOP'tAREpR SKILLS./ 

THE SCHOOL IMPLEMENTS ONE CAREER 
Ja>E\'EL(jPMENT>UNIT AFTER ANOTHER, 
AS ITS RESOi i RCES PERMIT / 

'I HF I, AST STEP OF CPSS IS EVALUATION " 
A'i THREE LEVELS / 

\ 

FIRST, INDIVIDUAL CAREER DEVELOP- 
MENT UMTS ARE EVALUATED EACH TIME 
THEY ARE COMPLETED./ * . » 

ANOTHEI* EVALUATION TAKES PLACE AN- 
NUALLY. IT IS A REVIEW OF THE CAREER 
(KilDANCE PROGRAM AS A WHOLE. THE 
SCHOOL DECIDF:S WHtTTHER CURRENT 
CDUs SHOULD BE CHANGED AND WHETHER 
OTJIER CDILs StlOU'LD BE ADDED TO THE 

pro(;ram / 



ERIC 



9 



'♦AV-1 An Orientation to CPSS 



page 7 of 8 



56. Committee meeting with percentages 
of studegvt need written on chalkbo^d 



57" School building with future students 
going fh front door, graduates of '77 
coming out back door 



58 - Spbt A line of students waiting for 
a guest lecturer/community resources 



59' Group of students 



60. Student standing in front of a career 
information board • , 



61. Two groups of students i - ' 



62. A group of student surrotuided by a 
circle of arrows with a dollar bill as 
background • , - , 

63. Center and name,s of states that • " 
participated in CPSS' d&velopment 



THE THIRI) LEVEL OF EVALUATION IS 
CONDUCTED APPROXIMATELY EVERY 
TWa YEARS THE STUDE^J*^ AND GRAD- 
UATE QUESTIONNAIRES ARE READMIN- 
ISTERED SO THAT THEIR RESULTS CAN ,. 
BE.COMPARED.WITH THE LAST NEEDS 
ASSESSMENT. 

IF THE COMPARISON S.HOWS THAT STU- 
DF:NT l^JEEDS HAVE BEEN REDUjCED IN ^ 
THE AREAS ATTACKED BY CAREER DE- 
VELOPMENT UNITS, THF:N fHE PROGRAM 
IS WORKING 



rVru 



IF N0T,THEN the COMPARISON WILL 
HELP THE COMMITTEE DECIDE WHAT % 
CHANGES NEED TO BE MADE./ 

THIS THIRD LEVEL OF EVALUATION 
MAKES IT POSSIBLE FOR THE SCHOOL TO * 
REMAIN RESPONSIVE TO CHANGES IN- 
DEFINITELY. IT KEEPS THE GUIDANCE * 
PROGRAM FROM STAGNATING, A MAJOR 
PROBLEM WITH TRADITIONAL GUIDANCE 
PROGRAMS./ 

TO SUM UP: 

•CPSS IS A SYSTEMS APPROACH THAT EN- 
COURAGES EFFICIENT USE OF RESOURCES 
IN* BOTH THE SCHOOL AND C0MMUN4TY./ 

CPSS HELPS A SCHOOL.DESIGN- A PROGRAM . 
THAT IS BAfjED ON THE NEEDS OF STUDENTS 
IN THAT PARTICULAR SCHOOL./ 

CPSS INCORPORATES PARTS OF THB \ 
EXISTING GUIDANCE PROGRAM SHOWN 
■ TO BE ALREADY MEETING SOME STUDENT 
NEEDS./ ^ 

CPSS IS STUDENT-CENTERED AND|SERVES 
ALL STUDENTS./ 

CPSS IS RELATIVELY LOW IN COST AND 
HAS A BUILT-IN RECYCLING SYSTEM./ 



CPSS HAS BEEN CAREFULLY FORMULATED 
THROUGH RESEARCH, DEVELOPMENT, 
AND FIELD-TESTING./ 
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64.. 

» 


Students' heads 


, THERE I^fevERY INDICATION THAT 
CPSS CAN HELP YOUR SCHOOL MEET THE 
CAREER DEVELOPMENT NEEDS OF ALL 

, STUDENTS./ . 


65. 


CPSS in block letters 


FOR MORE INFORMATION ABOUT CPSS, 
' . CHECK THE PRINTED MATERIALS AC- 
COMPANYING THIS PRESENTATION./ 


66. 


The End " 


« • 


67. 


Disclaimer and sponsor credit frame 




68. 


Production credit frame 


• * • 
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SLIDE ' 

1. Start and'foCus - • 

2. CVE present? , . 

ajj^cpss \ * 

4. wShaping Program Goals 

5. Three persons talking in the foreground; 
ont approaching from behjnd 



6 Students looking at (community collage - 



.7. Students erecting-building Copy. Needs 
and Resource Information 



V - 

8. (Student standing in front of ^ career 
information board 

9 Five people seated at a t^able pondering 
materials 



10 Four different schools 



1 1 One srhooJlnghlighted from No. 10 



.AUDIO 



J 



OPENING MUSIC. (START TAPE. IK YOU 
ARE USINGTIffi-MANl/AL AbVANCE, 
ADVANG'E ITHHREE TIMESX)URING . , 
THE MUSIC.) -•■ ^ 



'YOU BEGIN DEVELOPING AN EFFECTIVE 
CAREER GUJDANCE PROGRAM BY DETER- 
MINING THE CAREER DEVELOPMENT 
NEEDS OF YOirn STUDENTS AND.'Y^ANS- 

• LATING THEM INTO QOALS./ 

ALSO=; YO.U FIND OUT WHAT RESOURCES 
ARE AVAILABLE IN YOUR SCHCJDL AND 
COMMUNITY TO MEET THOSE NEEDS./ 

ONCE GATHERED, THIS INFORMATION 
WILL SERVE AS THE FOUNDATION FOR . 
DEVELOPING YOUR CAREER GUIDANCE 
PROGRAM./ 

IT WILL ALSO HELP YOU FIND OUT WHAT 
STUDENT NEEDS YQUR CURRi^NT PRO- 
GRAM IS ALREADY MEETING./ • 

GATHERING THIS INFORMATION YOUK- 
•feELF IS MORE TIM£-CON^UMING THAN. ' 
SIMPLY READING IN A BOOK WHAT YOUR 
SCHOOL'S NEEDS A>ND RESOURCES ARE 
LIKELY TO BE. 

BUT, SINC^ NO TWO SCHOOLS ARE ALIKE, 
THE NEEDS AND RESOURCES -DESCRIBED 
IN BOOKS/ • . ' ' 

MAY NOT BE ACCURATE FOR YQU'R 
SCHOOL./ 




AV.-2: Shaping Program Goals 



page 



2 of 5 



12. ^ Anoti^er collage 6f the community 



13. fask force around-a table 

r 

, J4/ Copy: Needs Assessment 



15, Two people exchanging paper 

\ 

% 

. * y 
■ "iB. Four people in patiefe 

17. Studerit completing questionnaire 



.18. Three people with survey 



*"i€L^_ PoUceman behind desk 



/ 20. Task .force from No. 13 



21. 'Stack of surveys, equal sign, 

1,2,3,4 ■ • < 



22. Table filled in 



; CPSS ENABLES YOU TO SHAPE YOUR PRO- " 
. GRAM Tb YOUR StUDENTS' NEEDS AND 

THE RESOURCES IN- YOUR SCHOOL and" ' 

COMMUNiTY./ ■ ' ,. 

IT IS THE JOB OF TH^ NEEDS ASSESS^ - . 
MBNT TASK FORCE AND THE RESOURCE 
ASSESSMENT TASK FORCE TO COMPILE 
THIS INFORMATION./ ' 
. f- ' ^ 
LET'S TAKe a look AT .WHAT MEMBERS/ ' 
OF TJlENflEDS ASSESSMENT TASK FORCE .. 
WILL DO TO FIND OUT YOUR.STUDENTS' > 
NEEDS./ ^ 

.THElfi FIRST STEP WILL BE TO ADMIN- 
ISTER QUESTIONNAIRES TO FOUR GROUPS 
OFPEOTb^ , " 

STUDENTS, PARENTS, FACULTY-STAFF, 
AND RECENT GRADUATES./ ■ 

STUDENTS WILL BE ASKED WHICH CAREER 
SKILLS THEY HAVE ALREADY MASTERED ' 
AND WHICH ONES THEY- HAVE NOT. THEY 
WILL ALSO BE ASKED ABOUT THEIR - 
FUTURE^PLANS./ 

• PARENTS AND FACULTY-STAFF WILL BE 
ASKED WHAT CAREER SK/tLS}THEY THINK 
•YOUR SCHOOL SHOULD EMPHASIZE./^, • • 

GRADUATES WILL BE ASKECWHICH CAREER 
SKILLS THE HIGH SCHOOL DI-D NOT HELP ' 
THEM DEVELO'P./ ^ , . • ; ■ 

:ONCE ALL THE QUESTIONNAIRES HAVE 
BEEN FILL\p O^JT, THE NEEE^S ASSESS- 
MENT TASK FORCE WILL TABU1.ATE Tl^EM./ 

• - ■ ' ■ -V^ 

TABULATION IS'A PROCESSTHAT SUM- 
MARIZES THE RESPONSES ON THE QUES- 
TIONNAIRES. RESPONSES TO EACH 
QUESTION ARE COUNTED AND^CONVRRTED 
TO PERCENTAGES./^ ^ 

THESE PERCENTAGES ARg RECORDED ON - 
TABLES AND BECOME THE BA'SIS -FOR SET- 
TING GOALS^ , 
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23. Emrpty room ^ , 

24. ' CSM Resource Assessment 

.' * ■ 

' 25. Collage of peol)le'and resources ^ ' 



26. Group of 3 peo^^le highlighted from 
No. 25 



^27. Person m hard hat highlighted from 
No! 25 - ' ' 



< 28. Film and books highhghted from 

No. 25 



29. AV equipment" highlighted from 
No. 25 " 

♦ « 

30 Special-bound book labeled: Harrison 
Hi^ School Budget-1977 . 

31 . Product form 



y32. Product f own 
^ 33. Student looking at map> 
34 Five p^o.pJe at table ^ 



Tf . I 

once' IT HAS COMPLETED THESE TASKS, 
THE NEEDS ASSESSMENT I'ASK FORCE 
WILL DISBAND./ 

AT THE SAME TIME THE NEEDS ASSESS- 
MENT TASK FORCE IS DOING ITS WORK/ 

THE RESOURCE ASSESSMENT TASK FORCE 
WILL BE tAkING.STOCK OF THE RE^ 
SOURCES IN YOUR SCHOOL AND COM- 
MUNITY./ 

RESOURCES ARK CONSIDERED TO BE 

■ PEOPLE WHO CAN PROVIDE SPECIAL 
SERVICES,/ 

CAREER-RELATED PROGRAMS ALREADY 
IN THE SCHOOL OR OFFERED BY LOCAL 
. AGENCIES,/ ■ . . V 

, MATERIALS LIKE APPROPRL^TE BOOKS, 
PAMPHLETS, AND FiLM STRIPS,/ 

• EQUIPMENT LIKE PRO'UECTORS AND 
TAPE RECORDERS,/ 

AND THE MONEY TO BUY THOSE TF^GS 
THAT YOU NEED BUT DON'T HAVE / 

' THE Members of the resourcFv assess- 
ment TASK FORCE WILL LIST WHICH RE- 
SOURCES ARE AVAILABLE, WHEN THEY 

■ CAN BE USED, CONSTRAINTS ON THEIR 
USE, WHO IS IN CHARGE OF "THEIR USE, 
AND SO ON,/ 

THEY WILL ALSO PREPARE A LIST OF 
.CURRENT CAREER DEVELOPMENT AC- 
TIVITIES/ f 

' \nD a DESCRIPTION OF YOUR SCHOOL 
AND COMMUNITY THAT, INCLUDES GEO- 
GRAPHIC AND POPULATION STATISTICS./ 

WJTH THIS BACKGROUND INFORMATION, 
■^ROGRAM PLANNING BY THE STEERING 
^COMMITTEE SHOULD BE M^RE ACCURATE 



AND REALISTIC./ 



ERIC 



14 
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35. 


' 1 1 

Split: Empty roorp/adult doing 
paper work alone - 

r ■ ' ■ 


HAVING ASSESSED RESOURCES THE TASK- 
FORCE WILL DISBAND. 'HOWEVER, THE 
LEADER OF THE TASK FORCE WILL LATER , 
PERFORM RESOURCE ACCOUN'HKG 
DUTIES-KEEPING TRACK OF -WHAT RE- " 
SOURCES ARE USED WHEN AND BY WHOM- 
ONCE YOUR NEW PROGRAM IS OPERATING./ 


36. 


Copy. Steering Committee meeting 
today , ^ . 


THE INFORMATION GATHERED BY BpTH 
THE RESOURCE ASSESSMENT AND NEEDS 
ASSESSMEI^rr TASK FORCES IS THE BASIS 
UPON WHICH THE STEP:RIN^C0MMITTEE 

■ 'will set goals for your new career 
guidance program,/ 


37. 


Collage of students working 


THESE GOALS WILL GIVE YOUR NEW 
PROGRAM DIRECTION AND STRUCTURE 
1 U ohK Vh ALL ol UUhlN 1 !>,/ 


38 


Committee meeting 
Percentages/Students/Copy 


THE STEERING COMMITTEE^ FIRST STEP 
, ^ mih BE TO REVIEW ALL THE INFORMA- ' 
TION FROM THE TASK FORCES AND THE 
GOAL STATEMENTS THAT C'PSS PROVIDES' 
FOR EACH QUESTION 0N THE STUDENT 
QUESTIONNAIRE./ ' ^ 


39. 


EACH GOAL REFLECTS ArS^UDEM^EED 
THAT COULD HAVE SHOWN UP OTTHE 
QUESTIONNAIRE./ 


40 


Split, two people - book closeup 


, THE STEERING COMMITTEE MAY ALSO 
WRITE TWO ADDITIONAL KINDS OF 
GOALS. SOME MAY REFLECT LOCAL OR 
STATE REQUIREMENTS FOR GUIDANCE 
PROGRAMS. OTHERS MAY BE GOALS - * 
THATARENT REQUIRED BUT THAT 
' COMMITTEE MEMBERS THINK-SHOJJLD - 
BE A PART OBi YOUR NEW PROGRAM./ 


41. 


Survey with ranks . 


.J* 

NEXT, THE STEERING COMMITfEE WILL 
RANK EACH OF f HE GOALS ACCORDING 
TO HOW MANY STUDENTS HAVE THE 
NEED IT REFLECTS./ 

THEN THE COMMITTEE WILL CHOOSE GOALS 
FOR WHICH CAR^^l^R l>f':VELOPMENT UNITS 
WILL BE GENERATED. USUALLY, THESH ARE 
GOALSWITHTHE HIGHEST RANK. IN MAK- 
ING ITS SELEC'r.ION,THE CON^HTTCE-SHGULD 
' . ALSO CONSIDER WHETHER THEREARE RE- 
SOURCES AVAILABLE TO MEET THE GOAL./ 


42. 


No, 41 with ranks highlighted 



AV-2: Shaping Program Goals 



page 5 oVb^ f 



43. New Slide 42 with arrows pointing 
to circled goals 



44, New Slide 42 with more goals circled 
(the two of next highest rankings) ^iid 
- arrows pointing to them, too i^ - 



45. Stacked resources, arrow, copy: godls' 



46 Maze 



47. Collage vyith people silhouetted 



48 Balanced resources and goals 



49. The End 



50. Disclaimer and sponsor credit frame - 

51. Production credit frame 



this jlamking and selecting process 
\4llc%s the school to address first 
'thoseTgoals that are important 
and that the school and commun- 
ity can support./ -•- ■ ' 

"later, the steering committee can 
select other goals for implemen- 
tation as more resources become 
available./ 

the principal and the advisory com- 
mittee can select other goals for 
eviplementation as more resources 
become available./ 

at this-point, your new career guid- 
ance program is off-to a^good, start-./ 

^ou can be assured that the services 
your school will be providing stu- 
dents will try to meet their most ■ 

^ IMPORTANT NEflDS FIRST./ ' 

AND YOU KNOW.TESS^THERE ARE RE- 
SOURCES AVAILABLE TO SUPPORT THOSE 
. SERVICES./ 
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SblDE 


AUDIO , 


1. 


Start and focus 
CVh presents 

• 




' 2. 


OPENING MUSIC. (START TAPE." IF YOU 
* ARE USING THE MANUAL ADVANCE; AD- '• 
VANCE IT THREE TIMES DURING THE 
MUSIC.) 


o 

' o.. 


The Career rianning oupport oystem 




4 


Copy BehavioraJ Objectives 

^ } ♦ 


i 


5 


r orm with goals listed, stampe<kvahd 


YOUR SCHOOL HAS DETERMINED THE ■ 
» GOALS FOR YOUR CAREER DEVELOP- 
MENT PROGRAM. THEY HAVE BEEN 
LISTED IN ORDER OF IMPORTANCE AND 
VALIDATED./ 


6. 


A maze with no particular path evident 
from^ART tb FINISH ^ 

> 


THE^E GOALS'GIVE YOU A BASIC U)EA 
OF WHERE YOU WANT TO GO. NOW YOU 
■ NEED TO CHOOSE A PATH TO GET THERE./ 


7. 


A m^ze with an arrow marked 
BKHAVIORAL OBJECTIVES 


BEHAVIORAL OBJECTIVES DESCRIBED IN 
DETAIL WAYS TO REACH EACH GOAL./ ' ' 


8. 


Two yoMng people pondering a bell- 
ringing device at a carnival 


THESE OBJECTIVES ARE USEFUL FOR 
THREE REASONS: THEY TELLTROG RAM 
PARTICIPANTS WHAT IS EXPECTED OE 
THEM./ 


9. 


Student ringing the betPy 


THEY LET YOU KNOW WHAT TO EXPECT 
FROM THE PROGRAM./- 


10. 


Close up of the belUringing device • 


. AND, SUCCESS IS MEASURABLE./ 


11. 


Copy Goal Students will know 
' how to apply for a job 
* • 


LET'SLOOKAT AN EXAMPLE. THIS GOAL ' 
IS WRITTEN IN GENERAL TERMS. "STU- 
DENTS WILL KNOW HOW to APPLY FOR 
A JOB."/ ' 


12. 


Copy. Behavioral Objective: Given 
three job application forms, the student 
will complete the forms without error 


THIS BEHAVIORAL OBJECTIVE OUTLINES 
A SPECIFIC TASK. "'GIVEN THREE, JOB AP- 
PLICATION FORMS, THE STUDENT WILL 
COMPLETE THE FORMS WITHOUT ERROR!'' 
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13, Diagram of several behavioral objectives 
heacTing to a goal 



14. Student filling out a job application 
' form 



15. Split screen. -One-half i a student 
reading want ads, other half is the 
student being interviewed 



16. List. Actor - 
j Behavior 



Condition ' 
Degree of Success 



17, Same sliders 16 with^ A, B, C, D, ^ 
highlightea 

18, A student labeled "Actor" 

19, Two groups of students, oiw^B-taHit 
of the other 

20, Montage of adult heads * 

■ }, 

21 Perci^^ion section of a marching band 



22. .Cnpv 
A. 

know 

understand 
believe 
~ trust 



B. 

describe 
Tdentify 
list 

compare 



BKHAVIORAL-OBJECTIVES BREAK GOALS 
DOWN INTO AITAINABLE PARTS. THERE 
MAY BE MANY OBJECTIVES THAT Ck^ 
HELP STUDENTS REACH A GOAL / 



TAKE THE GFVEN EXAMPLE STUDENTS 
WILL KNOW HOW TO APPLY FOR A JOB: 
LEARNING TO COMPLETE JOB APPLICA- 
TION FORMS WITHOUT ERROR IS ONLY 
ONE'SKIIL STUDENTS MIGHT NEED./ 

1 

THEY ALSO MUST KNOW WHAT TO f:XPE;CT ■ 
: IN A JOB INTERVIEW SFPUATION AND WH.AT 
JOB FINDING SOURCES ARE HELPFUL./' 

WHEN CONSTkuCTING BEHAVIORAL OB- 
JECTIVES, KEEP IN MIND TH.AT THEY 
HAVE FOUR' PARTS; ACTOR, BEHAVIOR, 
CONDITION AND DEGREE OF SUCCESS / 

THE FIJIST FOUR LETTERS OF THE ALPHA- 
BET WILI. TftLP YOU REMEMBER THEM./ 

"A'*' REPRESENTS THPf ACTOR , THE 
PSRSON OR GROUP OF PEOPLE WHO PER- - 
FO^M THE ACTION./ 

USUALLY,;iEHAVIORAL OBJECTIVES ARE 
WRITTEN WITH STUDENTS AS ACTORS./ 

HOWEVER, OBJECTiyES CAN ALSO BE 
WRITTEN FOR TEACHERS, COUNSELORS, 
PARJilNTS OR MEMBERS OF THE COMMUN- 
ITY WHO-ARE TO HELP STUDENTS ACHIEVE 
AN OBJliCTIVE./ 

"B" , . THE BEHAVIORAL SrATEMENT . . 
DESCRIBES AN OBSERVABLE ACTION . 
SOMETHING THAT CAN BE SEEN OR, HEARD./ 

f 

THE MOST IMPORTANT WORDS TO LOOK 
FOit ARE THE VERBS. ACTIONS DESCRIBED 
BY THE VERBS IN COLUMN "A" ARE'NOT 
OBSERVABLE. BUT THOSE IN COLUMN "B" 
ARE BEHAVIORAL VERBS BECAUSE THE 
ACTOR CAN BE SEEN OR HF^ARD DESCRIB- 
ING, IDENTIFYING, LISTING, OR COMPAR- 
ING./, 
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23.^ List with ^^CONDITIONS' as ceiltral 

point, MATERIALS, INFORMATION, s| 
\ EXPERIENCES \> 



24. Blurred type with magnifying glasg 
' picking out "CLARIFY" in copy 



25, Same as 10 with Degree of Success _ \ 
supered ' ^ 



26; Same as ^2- 



27. Copy Given three jo'b application 
forms 



58- Copy Gi( en three job application 
forms, the student ^ 

k 

29 Copy Given three job application forms, 
the student will complete the forms 

30, 'Copy Given three job application forms, 
the student will complete the forms witTi- 
out error 

31. Blocks with»ABCD on them ^ 



32.* 'Copy Behavioral Objectives 
• l.^^abling * 



erion 



33. 



Building being constructed with 
"enabiifig objectives" written on 
the foundation 



ftlE LETTER "C" REPRESENTS CONDITIONS, 
f THpSE ARE MATERIALS, INFORMATION OR • 
EXPERIENCES AN ACTOR NEEDS TO PER- 
FORM THE DESIRED BEHAVIQR./ 

THIS P(TftTION OF THE STATEMEOT IS 
. USED TO CLARIFYTHE, MEANING OF THE 
BEHAVIORAL OBJECTIVE./ 

"D'" . , . DEGREE OF SUCCESS,. . DESCRIBES 
WHAT the; ACTOR MUST DO OR HOW WELL 
HE OR SHE.MUST DO 11^10 BE SUCCESSFUL./ 

NOTICE T^E FOUR PART§ OF.A BEHAV- 
IORAL OBJECTIVE IDENTIFIED IN THE . 
• EXAMPLE:/ . ^ ' 



"C" IS THE CONDITION, THE JOB APPLI - 
CATION FORMS THE STjyDENT NEEDS TO 
COMPLETE THE OBJECTIVE./ • " ' 

"A" STANDS FOR ACTOR, THE STUDENT 
IN THIS CASE/ - ■ ^ 



"B" IS THE BEHAVIOR THE STUDENT WILL 
PERFORM-, COMPLETE THE FORMS.' 

"D" DESCRIBES HOW WELL'THE STlTl^ENT , 
MUST COMPLETE THE FORMS TO BE SUC- 4 
CESSf'UL . . . WITHOUT ERROR. ' 

,YOU HAVE VIEWED THE GENERAL STRUC- 
TURE OF BEHAVIORAL OBJECTIVES. DE- , 
VELOPING GOOD ONES, HOWEVER, IS NOT 
BASY.A ' _ . , , ■ 

WHEI<i WRITING BEHAVIORAL. OBJECTIVEIS 
.YOU' MAY NEED TO MAKE A DISTINCTION 
.BETWEEN THE TWO TYPES: ENABLING 
AND CRITERION XHIS WILL HELP YOU 
ARRANGE OBJECTI\^ES LOGICALLY / 

ENABLING OBJECTIVES' ARB LIKE THE] 
FOUNDATION OF A BUILDWG ... A SUP-' 
PORT NEEDBD BEFORE THE STRUCWRE 
CAN BE BUILT./- • • 



I'd 
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.34. Same student as 14 with a puzzled 
expression 1 



35. Application form wij^ "reference" 
4. and '^experience" q(^$tions high- - 
lighted * , 



' 36.. Same as 32 wkh Enablirjg" 
highlighted 5 

37:* Same as 20 . 



.38% Spht screen A teacher m a library; 
the teacher in the classroom 



39 Student with spotlight on h^ face 



40 



Same as 32, with "2. Critericfn" 
highlighted 



Hands labeled ''goals bending bar 
labeled "structure" 



42.- 



43. 



Diagram. One goal with one criterion 
-objective, another goal with two objec^es, 

•I 

Diagram. One goal with one criterion oj^- 
jective standing alone, another critftrioA 
objective with several enabling objectives. 



44. Blocks, as in 31, but tattered 



CONSIDER THE EXAMPLE AGAIN. BEFOR^ 
A StlJDI^NT CAN FILL OUT JOB APPLICA- ' 
TION FORMS ACCURATELY AND COM- ' 
PLET^Y, CERTAIN INFORMATION AND 
SKILLS ARE NEEDED./ '". 

STUDENTS MAY NEED TO CHOOSE PEOPLE 
■AS REFERENCES AND COMPILE DETAILS' 
ABOUT THEIR EI^UCATIONAL AND WORK 
EXPERIENCES./, v 

THESE PREREQUISITES CO^LD BE EN- . 
ABLING OBJECTIVES./ 

TH^ ACTPR IN ENABLING OBJECTIVES 
MAY ALSO BE TEACHERS./COUNSELORS, . 
\PARfeNTS AND OTHERS BECAUSE, 

^HOSE PEOPLE" WHO ARE TO HELP STU. 
. DENTS ACHIEVE" AN (=>BJEGTIVE MAY^ - 
THEMSELVES NEED TO' HAVE ADDITIONAL 
INFORMATION OR A SPECIAL ABILITY 
FIRST./' 

h • . • 

CRI'^E^ION OBJECTIVES ALWAYS HAVE 
STUDENTS AS ACTORS BECAUSE THE > 
* FQfiUS OF YOUR CAREER'DfJVELOPMENT 
PROGRAM IS ON STUDENTS, AND WHAT 
_THEY*ShOULD ACHIEVE./ 

CRITERION OBJECTIVES DEFINE THB 
^KNOWLEDGE, SKILLS AND ATTITUDES 
THAT ARE NEEDED BY A STODENT TO 
ACHIEVE GOALS / 

rUE STRUCTURE OF YOUR PROGRAM IS . 
FLEXIBLE,- AND DEPENDS ON YOUR ■ ' 
G^ALS./ ■ 

A GOAL MAY BE ACHIEVED WITH ONE OR 
SEVERAL CRITERION OBJECTIVES. ' 

A CRITERION OBJECTIVE MAY OR MAY' ' 
NOT REQUIRE ENABLING OBJECTIVES./ 



BEHAVIORAL OBJECTIVES . . . EVEN IF 
WRITTEN AND ARRANGED ACCURATELY 
MAY NOT NECESSARILY BE GOOD OB'- , 
JECTIVES./ 
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45. A hand fitting int.o a glove 



46. Copy 
choose 
liit ^ 
deAhe 
complete 
■"IrecogQize 
name 



47. \) 



umatic masks 



48, Fl^w chart 



49. "PROGRAM -GOALS" standing in 
• front of a mirrof 



50. P'ive pennies eq^ualing one; nickel 



51. Maz^ -with solution outlined in red 



521* An adult crankiW behavioral ' 
J -objectives fronf a mimeo machine 



THEY MUST BE DERIVED DIRECTLY FROM 

A GOAL. THAWS, THE BEtlAVIORAL OB- - 
' JECTIYE MU6T IL^VE^A LOGICAL RELATION 

SHIP TO THE GOAL, LIKE A GLOVE FITS A 

HAND./ • « • " . 

' ' * , - 

IN WRITING BEHAVIOflAt QBJECTIVES, 
^YOU MAY BE TEMPTED TO RESTRICT 

THEM TO SIMPLE BEHAVIORS "SUCH AS' 

"CHOOSING" AND "LISTING 7 

^ '., * ^ ' » 

MQRE COTVIPLEX BEHAVIOR^REFLECTS • . 
' EMOTIONS OF STUDENTS. '^HESE BE- " 
HAV^ORAL OBJECTIVES ARE MORE Dl^- . 
FICULT srO WRITE, BUT'SHOULp^iOT BE 
OVERLOOKED THE MANUAL AND PRO- 
CEDURAL GUIDE ON BEHAVICmA^ OB- ' • 
JECTIVES PROVIDED BY CPSS WILL HELP 

YOU./ ■ . ; . 

' rrS HARD WORK TO WRITE OBJECTIVES 
THAT ARE MEANlNCfUL AND IMPORTANT. 
THAT'S WHY THE STEPS IN-THIS TASK PRO- 
VIDE SEVERAL REVIEW POINTS WHERE OB- 
JECTIVE^ ARE REVISED AND REFINED. IN 
THIS PROCESS, IT'S IMPORTANT TO ASK 
TWO GENERAL QEUSTIONS./ 

.'DO THE BEHAVIORAL OBJECTIVES AC- 
CURATELY reflect' PROG RAM GOALS?/ 

AND, IS THERE A SUFFICIENT NUMBER 
OFBEHAVIOIIaL OBJECTIVES ^0 
ACHIEVE EACH GOAL?/ 

WRITTEN CAREFULLY, BEHAVIORAL OB- 
JECTIVES WILL DESCRIBE WHAT THE 
AGTOjyjSUALLY A STUDENT; MUST 
KNOW, BE ABLE TO DO, OR FEEL IN- OR- 
DER TO MEfeT A GOAL./^ 

WRITING GOOD BEHAVIORAL OBJECTIVES 
IS NOT JUST A MECHANICAL PROCEDURE. 
the; QUALITY OF THE CONTENT OF YOUR 
OBJECTIVES IS FAR MORE IMPORTANT 
THAN THE PRECISION OF THEIR FORM / 



\ 

behavioral Objefciiives 



page 6 of 6 



53. Iceberg with tip showmg'above the 

water ^ 



54. Steps outside a school, each step with 
name of a task 



55 A montage of students m career 
costumes 



56. The End 
57 Disclaimer and sponsor credit frame 

» 

58. Pfoductibn credit frame 



TRIVIAL OBJKCTIVKS ARK KASY TO DE- 
VELOP YOUR TASK IS TO WRITE ORJEC- 
TIVES THAT ARE ^MEANINffl'UL AND 

N i-:g es s A r y fo r-^t u d e nts , (joodbe-" 

HAVIORAL OBJECTIVES SHOULD BE'MORi- 
THAN JU'ST TH^TIP OF THE ICEBERG./ 

WR-ITING BEHAVIORAL OBJECTIVES IS 
A\ IMPORT At^T STEP IN CPSS. THE RE- 
FINED VERSIONS OF YOUR BRHAViORAL 
OBJECTIVES WILL BE USED IN^THE'FOR- 
MA.TIQ N OF^CA REER DEVELOPMENT ■ 

THEREFORE, THE BEHAVIORAL OBJEC-' 
TIVES YOU WRITE WILL PLAY AN IMPOR- 
TANT ROLE IN THE EFFECTIVENESS OF 
YOUR SCHOOL'S NEW CAREER GUIDANCE 
PROGRAM,/ 
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SUpE 



1-. Start and focus 

2. presents' 

3. CESS • 



4 •JC'*^®^^ Development Units 
5. Copy. Needs assessment 

f 

6 Copy Resource assessment 

7 Percentages, students, copy 

8 Copy CUUs 

r 

9 Students facing collage 
10 Goal, students'' 
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AUDIO 



{JPI'MNt, \i SIC (START TAPK, IK YQU 
ARK I.'^INU TKi; M \N''AL A!)\j\N'CK, 



Ai)\' \\.' 



MKS Dl.'RiNn THK 



VOL .iMTiA rcii.' cn'ss rR()( i<:ss by, 

DKTKHM'vr-/: i .-if: CARKl-.R DKVKL'fJP-' 
MEN r NtiKJS OF \OUR SP'DKNT8 

AND BY FI.\;)!Nfi (;LT WHAT RESOURCES 
ARE AVAIEABLl. X<) SUPPORT EFFORTS TO 
MEF/n HOSE . N EEDS - / ' 

/ ■■ 

AFTER UAi^i-.i I f ■liE'LIBKR.vnrA-, GOALS, 
WERE [M'l !'f<l"RiTV AND CERTArN 
ONES Vv ERE M.Eff TED FOR DEVEEOP- 

men:i - 

m 

-4 

^ ^'6W, UAREEH DEVEEOPMEN'I UNTrS, OR ' 

• GDUs. ARE 10 HE (.ENFRA'l ED BASED ON 
THIS INi OF\] \Tff)\ ^ 

A r ARI- \:\\ I V- \ ';.L! )I'M1-\'T I'NTI lb AN 

• L\V1 Rl ' '[ 1- ■■\AE OR Ol IDANf !• ACTIV- ' 
ITY THAT DEADS STl DENTS TO A(T1IEVF: 
ONE OR MORf: nrjAi^s SFLEf^TED FOR ' • 
LMPiEEMENI ATiON., ' 

miT BEFORj; A CDU CAN ACTUXeEY HE 
WRITTEN, REMEWEI), AND 1 AU(iHT, 

TjiE STia-iRFNi ; ( oMvirri ee must de- 
cide WHEJUUmE UDU uan'most ef- 
FErTl\T''f.Y REACH STUU)KNTS ' 



23 . 



/ 
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11. Split. Students/resources 

12. Schedule 

13. Students at table ^ 

14 Split. Collage /student 



\^'. Groufi talking 



1^.' Split Teacher working alone/m class 



17 Procedural Guides 



18. Procedural Guiffes with people ^ 



19. Committee reviewing 



20. • Open book 



THE STEERINC} COMMHTEE DECIDES ' " 
WHICH STUDENTS, BASED ON NEEDS, 
SHOULD PAR riClPATR IN THEUmT. 

-. 

■ FOFl INSTANCE. A CDirMAY BE IMPLE- 
MENTED IN AN KX1STIN(; C()URSE OR/ 

THE (;OMMriTEE MAY WANT TO START 
SPECIAL COURSES FOR CAREER DEVEL- 
OPMENT 

■ > . . \ . 

ANOTHER STRATE(;Y MKJIfT BE TO TAKE 
ADVANTAGE OF PROGRAMS OFFERED 
BY COMMUNITY AGENCIES TH.-Vf WOULf) 
HELP STUDENTS TO ACHIEVE A PARTIC- 
ULAR GOAL _ * 

ONCE IT IS DECIDED WH ERIC STUDENTS 
SHOULD RECEIVE THE INSTRUCTION, 
AN APPROPRIATE INSTRUCTOR IS IDEN- 
TIFIED • / ■ * " 

THECDU INSTRUCTOR IS RESPONSIBLE' 
FOR DEVELOPING AND TEACHING THE 

CDU./ y 

CPSS PROVIDES MATERIALS TO DIRECT 
THAT PERSON IN WRITING A COMPRE- 
HENSIVE CDU- 

BUT IF FURTHER HELPiS NEEDED, THF: 

resource, methods, and behavioral 
orjectivp:s specialists are avail- 
able FOR CONSULTATION./ . 

ONCE THE CDU IS WRITTEN, THE STEER- 
ING COMMITFEE REVIEWS IT BEFORE IT 
IS TAUGHT, THIS REVIEW IS A QUALITY 
CONTROL DEVICE AS WELL AS A COORDI- 
NATION CHECK WHICH IS VERY IMPOR- , 
TANTJTA'HEN MANY CDU's ARE BEING 
DEVELOPED ' ^ • ' 

revip:w pRocFDuJiES Are outlined' 

IN THE COORDINATOR'S HANDBOOK// 
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21'. ,Copy: CDUs 



22. Highlight goal 



23. Highlight objectives 



/ 



24. Highlight instructor(s) ^ 

25. Highlight student participants 

26. Highlight time and place 

27. H-ighlight methods/resources 

28. Highlight evaluation 

29. CDUpage 

30. File 

1 

31. Ptople talkit^ 

32. Meeting notice 

33. Class activities . , 



NOW, LET'S LOOK AT THE ELEMENTS OF 
A CDU. A CBU HAS NO RESTRICTIONS ON 
LENGTH BUT SfJOULD CONTAIN THIS 
BASIC INFORMATION;/ 

THE-GOAL THAT ACTIVITIES WILL 
ADDRESS . . ./ 

THE OBJECTIVES NEEDED TO ACHIEVE 
THE GOAL.,../ 

WHO WILL TEACH THE UNIT . . ./ 

• ' ) 

WHICH STUDENTS WI^-L BE TAUGHT . . ./ 

WHEN AND WHERE THE UNIT WILL Bfe 
TAUGHT . . ./ 

WHAT METHODS AND RESOURCE? WILL " 
BE USED, AND . . ./ 

HQW THE UNIT WILL BE EVALUATED./ 

AN EXAMPLE OP A CDU CAN BE FOUND IN 
, T^E CDU TROCEDURAL GUIDE./ 

ONCE THE CDU IS TAUGHT, THE EVALUA- 
TION INFORMATION THAT INSTRUCTORS 
COLLECT WILl, BE PLACED IN THE CPSS 
PROGRAM INFORMATION FILE./ 

IF THE $AME CDU IS TO BE IMPLEMENTED 
AGAIN, AN INSTRUCTOR WOULD USE THAT 
INFORMATION TO MAKE APPROPRIATE 
CHANGES./ 

CDU,EVALUATIONS WILL ALSO BE SUB- 
JECT TO AN ANNUAL REVIEW BY THE 
STEERING CJOMMITTEE./ 

• ■ ■ ■ 
CDUsXIONTINUE TO OPERATE AS LONG 
AS STUDENTS SHOW A NEED TO ACHIEVE 
• THE GOALS THEY ADDRESS, AND AS LONG 
AS RESOURCES ARE SUFFICIEIilT FOR 
THEIR SUPPORT./ 



V 



25 
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34. Resources, arrow, goals 



35. 

36. Disclaimer and sponsor credit frame 

37. Production credit frame 



•ONCE YOUR INITIAL-SET OF GOALS HAS 
BEEN ADDRESSEP SUCCESSFULLY', YOUR 
CAREER DEVELOPMENT PROGRAM CAN 
BE EXPANDED, BASED ON THE AVAIL- 
ABIUTY OF RESOURCES', TO INCLUDE 
OTHER GOALS AND MORE CARE^ER DE- 
VELOPMENT U*IITS,/ 

THE PND , ■ ■ ' ^ • 




\ 



